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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 
School name The Newbridge School 

Number of pupils in school  799 

Proportion (%) of pupil premium eligible pupils 26% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2021 

Statement authorised by M Gamble and M Rowbottom 
 
Co-Heads of School 

Pupil premium lead Mr D Birt 
 
Assistant Headteacher with 
responsibility for 
Disadvantaged students  
 

Governor / Trustee lead Mrs F Williamson (LGB) 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £148,980 

Recovery premium funding allocation this academic year £23,345 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£172,325 
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Part A: Pupil premium strategy plan 

Statement of intent 
Our expectations at The Newbridge School are that all students, regardless of their background or the 
challenges they face, can be the best that they can be and develop as successful learners, confident 
individuals and responsible citizens.  

Our aim is to ensure that the pupil premium funding is used to improve educational outcomes for our 
disadvantaged students so that their achievements are comparable with that of non-disadvantaged 
students nationally.     

Quality first teaching is at the heart of our approach, we believe that high quality teaching is an 
entitlement of all students. Not only has this been proven to have the greatest impact on closing the 
disadvantaged attainment gap, but it will also benefit the non-disadvantaged students in our school.  

Here at The Newbridge School our curriculum also places an emphasis on student’s personal 
development, extending beyond the academic, technical or vocational, and develops their character, 
interests and talents. The pupil premium funding will allow for equity in experience, making sure that 
students can access a wide range of enrichment offers.  

As well as individual needs of students, our approach will respond to common challenges that we 
believe are preventing our disadvantaged students from attaining well. 

• Literacy and numeracy 
• Engagement and experiences 
• Expectations and aspirations  
• Attendance  

The approaches we have adopted complement each other to help students excel. To ensure they are 
effective we will: 

• Identify needs early and act appropriately  
• Provide support to ensure students and parents engage with the school and are supported 

in taking up a range of experiences  
• Have the same high expectations for all students 
• Continue to raise aspirations and promote a wide range of options for future learning and 

careers 
• Adopt a whole school approach in which all staff take responsibility for disadvantaged 

students’ outcomes and raise expectations of what they can achieve 
• Promote the value of high attendance  
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Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Historically entry data alongside our own assessments and observations indicate that 
disadvantaged students generally have lower levels of reading comprehension than 
peers. This impacts their progress in all subjects and effects levels of vocabulary and 
access to tier 2 vocabulary. 
 
On entry to year 7 in the last 5 years, disadvantaged students arrive below age-related 
expectations compared to their peers. Until the disruption of KS2 SATS (as a result of 
the pandemic), the gap at KS2 was appearing to increase.  
Current Year 9 disadvantaged students reaching expected standard in reading = 48%  
(non-disadvantaged = 67%) 
Current Year 10 disadvantaged students reaching expected standard in reading = 50% 
(non-disadvantaged = 71%) 
Current Year 11 disadvantaged students reaching expected standard in reading = 72% 
(non-disadvantaged = 77%) 

 
This gap remains steady during students’ time at our school. 
 

2 The maths attainment of disadvantaged students is generally lower than that of their 
peers. 
 
KS2 data upon entry to Year 7 in the last 5 years indicates that disadvantaged students 
arrive below age-related expectations compared to their peers.  
 
Current Year 9 disadvantaged students reaching expected standard in reading = 54% 
(non-disadvantaged = 75%) 
Current Year 10 disadvantaged students reaching expected standard in reading = 60% 
(non-disadvantaged = 72%) 
Current Year 11 disadvantaged students reaching expected standard in reading = 62% 
(non-disadvantaged = 78%) 
 
This gap remains steady during students’ time at our school. 
 

3 Our observations suggest a greater number of disadvantaged students lack 
metacognitive / self-regulation strategies when faced with self-study/revision. 
 

4 Our observations suggest that disadvantaged students are less likely to have access to 
opportunities to play musical instruments or see live theatre/art and are more likely to 
need financial support for transport, uniform and revision/study aids.  
 

5 Through discussions with students and initial destination sweeps, a large number of  
disadvantaged students have a lack of aspiration for A Levels and/or university, with 
many favouring a career in manual labour. 
 

6 Disadvantaged students are more likely to have consequence points than their  
non-disadvantaged peers. This is more likely to lead to a disruption in their learning and 
have a long-term effect on their progress and outcomes.  
 

7 Attendance of disadvantaged students is below that of non-disadvantaged students – 
this negatively impacts progress and attainment. 
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Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Attainment among disadvantaged students across 
the curriculum at the end of KS4 is in line with that 
of their non-disadvantaged peers. 

By the end of our current plan (2024/2025) KS4 
outcomes demonstrate that disadvantaged 
students have an average Progress 8 score of 0. 
 

Improved reading comprehension among 
disadvantaged students across KS3. 

Reading comprehension tests demonstrate 
improved comprehension skills among 
disadvantaged students and a smaller disparity 
between the scores of disadvantaged students 
and their non-disadvantaged peers.  
 
Teachers should also have recognised this 
improvement through engagement in lessons 
and book scrutiny. 
 

Improved metacognitive and self-regulatory skills 
among disadvantaged students across all 
subjects. 

Teacher reports and class observations suggest 
disadvantaged students are more able to 
monitor and regulate their own learning. This 
finding it supported by homework completion 
rates across all classes and subjects. 
 

Increased participation in a wide range of events 
and opportunities.  

 

Increased attendance for disadvantaged students 
at parents’ evenings and parent support events.  
Increased attendance for disadvantaged students 
at revision sessions. 
Increased participation for disadvantaged  
students in extracurricular activities (sporting fix-
tures, art events etc.) 
Pupil premium allowance and funding designated 
for students to be able to access uniform, trips 
and revision/study aids - review of spending to  
analyse where further support can occur.  
 

Raised aspirations for future education and suc-
cess.  

 

Participation and engagement in careers sessions 
to be evident (work experience, careers  
guidance).  
Year 11 Leavers – 0 NEETs  
By the end of our current plan (2024/2025) 
destination data demonstrate that disadvantaged 
students are just as likely to go on to study  
A Levels and at university than their  
non-disadvantaged peers.  
 

Improvement in behaviour for disadvantaged stu-
dents.  

 

A reduction in disadvantaged students receiving 
consequence points and sanctions. Figures are 
reduced for both disadvantaged and  
non-disadvantaged and are in line with each 
other.  
Reduction in proportion of disadvantaged  
students receiving a fixed term exclusion, closing 
the gap to the percentage of non-disadvantaged 
students receiving a fixed term exclusion.  
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Improved attendance for disadvantaged students.  

 

Attendance percentage to be in line with  
non-disadvantaged peers and aim for the school 
target of 95%  
Persistent absence in disadvantaged students is 
reduced and in line with their non-disadvantaged 
peers.  
 

Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £23,266 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Continue to ensure quality-first 
teaching.  
This will include: 
 

• Metacognition learning 
strategies 

• High levels of challenge 
in the curriculum 

• Diagnostic assessment 
and informative  
feedback  

• Use of low stake  
retrieval, mid stakes 
formative assessment 
and high stakes  
summative assessment  

 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/metacognition-and-
self-regulation  
 
https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/feedback  
 
https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/homework  
 
https://www.suttontrust.com/wp-
content/uploads/2014/10/What-Makes-Great-Teaching-
REPORT.pdf  
 

1, 2, 3 

Increasing the profile of  
disadvantaged students,  
including double disadvantage, 
through: 
 

• Appointment of an SLT 
lead 

• Staff CPD 
• Agenda items on SLT, 

E-SLT and SLT link 
meetings. 

• Teaching and learning 
and care and guidance 
briefings 

 

 

Evidence from the EEF indicates that one of the 
biggest impacts on disadvantaged attainment and 
progress comes from the quality of teaching they 
receive within the classroom. 
 

Teachers will need to be aware of the 
disadvantaged and double disadvantaged 
students in order to understand how best to 
support them.  
 
 
 
 
 
 
 

1, 2, 3, 6 
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Begin to embed oracy 
approaches within teaching 
pedagogy across all subjects in 
the school. This will be 
facilitated through working with 
Voice21, and the introduction 
of an Oracy and Reading Lead.  
(Oral language interventions 
are based on the idea that 
comprehension and reading 
skills benefit from explicit 
discussion of either content or 
processes of learning, or both, 
oral language interventions aim 
to support learners’ use of 
vocabulary, articulation of 
ideas and spoken expression). 
 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/oral-language-
interventions 

1, 3, 5, 6 

Purchase of standardised 
diagnostic assessments. 

Standardised tests can provide reliable insights 
into the specific strengths and weaknesses of 
each students to help ensure they receive the 
correct additional support through interventions or 
teacher instruction: 
 

1,2,3 

Enhancement of our maths 
teaching and curriculum 
planning in line with DfE KS3 
and EEF guidance. 
We will fund teacher release 
time to embed key elements of 
the guidance in school, and to 
access Maths Hub resources 
and CPD offers (including 
Teaching for Mastery training). 

The DfE non-statutory KS3 guidance has been 
produced in conjunction with the National Centre 
for Excellence in the Teaching of Mathematics, 
drawing on evidence-based approaches:  
 
Teaching mathematics at key stage 3 - GOV.UK 
(www.gov.uk) 

To teach maths well, teachers need to assess 
students’ prior knowledge and understanding 
effectively, employ manipulatives and 
representations, teach problem solving strategies, 
and help students to develop more complex mental 
models:   
 
KS2_KS3_Maths_Guidance_2017.pdf 
(educationendowmentfoundation.org.uk)  
 

2 

Introduce and embed a whole 
school approach to reading. 
 
This will include embedding 
reading approaches within 
teaching pedagogy across all 
subjects in the school, CPD for 
staff, release time working with 
external expertise, and the 
induction of an Oracy and 
Reading Lead. 
 
 
 
 
 

https://educationendowmentfoundation.org.uk/proj
ects-and-evaluation/projects/reciprocal-reading  
 
http://literacy.fischertrust.org/overview/rr/   

1 
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GCSEPod is purchased for all 
students at Key Stage 4 as 
part of the drive to promote 
self-study, independent 
learning and Metacognition 
learning strategies. 
 
At Key Stage 3, a structured 
homework schedule that 
utilises knowledge organisers 
is used for those students in 
Year 7, 8 and 9.  
 

https://educationendowmentfoundation.org.uk/edu
cation-evidence/teaching-learning-
toolkit/metacognition-and-self-regulation  
 

3 

 
 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £37,406 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Adopting a targeted teaching 
programme as a reading 
intervention for disadvantaged 
students who need additional 
help to comprehend texts and 
address vocabulary gaps. 

Reading comprehension strategies can have a 
positive impact on students’ ability to understand 
a text, and this is particularly the case when 
interventions are delivered over a shorter 
timespan:  
 
Reading comprehension strategies | Toolkit Strand | 
Education Endowment Foundation | EEF 
 

1 

Adopting a targeted 
intervention programme in 
mathematics for disadvantaged 
students who need additional 
help. 
 
 

Tuition targeted at specific needs and knowledge 
gaps can be an effective method to support low 
attaining stduents or those falling behind. 
 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/maths-ks-2-3  

2 

Engaging with the National 
Tutoring Programme to provide 
a blend of tuition, mentoring 
and school-led tutoring for 
students whose education has 
been most impacted by the 
pandemic. A significant 
proportion of the students who 
receive tutoring will be 
disadvantaged, including those 
who are high attainers.  
 

Tuition targeted at specific needs and knowledge 
gaps can be an effective method to support low 
attaining students or those falling behind, both 
one-to-one: 
One to one tuition | EEF (educationendowmentfounda-
tion.org.uk) 
And in small groups: 
Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

1-7 
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £131,547 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Provide support with access to 
educational trips. 
 

https://educationendowmentfounda- 
tion.org.uk/education-evidence/teaching- 
learning-toolkit/arts-participation  

4 

Provide support with puchasing 
uniform.  
 

https://educationendowmentfounda- 
tion.org.uk/education-evidence/teaching- 
learning-toolkit/school-uniform 

4 

Provide support with the 
school’s iPad lease scheme.  
 

 1-5 

Ensure parent engagement  
activities reach parents of  
disadvantaged students and 
support is in place to help them 
access these.  
 

https://educationendowmentfounda- 
tion.org.uk/education-evidence/teaching- 
learning-toolkit/parental-engagement 

1-7 

Ensure all disadvantaged  
students are provided with  
relevant revision materials and 
resources to make progress.  
 

https://www.suttontrust.com/our-research/pu-
pil-premium-2021/  

1-7 

Effectively implement who 
school behaviour management 
systems to enable students to 
access high quality teaching.  
 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/behaviour-interventions  
 
https://educationendowmentfounda-
tion.org.uk/education-evidence/guid-
ance-reports/behaviour#nav-downloads  
  
https://educationendowmentfounda-
tion.org.uk/education-evidence/evi-
dence-reviews/behaviour   
 

1-7 

Alternative provision used where 
appropriate need is required.  
 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/behaviour-interventions  

https://assets.publishing.service.gov.uk/gov- 
ernment/uploads/system/uploads/attach- 
ment_data/file/585550/Alternative_provi- 
sion_effective_practice_and_post-16_transi- 
tion.pdf  

 

6 

Disadvantaged students are  
encouraged to access  
extracurricular opportunities to 
enhance their educational  
experience.  
The use of the pupil premium 
funding will help to alleviate /  
remove any financial barriers.  
 

 https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/arts-participation  

4 
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Help in providing a positive start 
to the school day though a 
breakfast club and free break-
fast.  
 
 

https://educationendowmentfounda-
tion.org.uk/projects-and-evaluation/pro-
jects/national-school-breakfast-programme   

1-7 

All disadvantaged students to 
receive an additional session 
with the independent career  
advisor.  
 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/aspiration-interven-
tions?utm_source=/education-evi-
dence/teaching-learning-toolkit/aspiration-in-
terventions&utm_medium=search&utm_cam-
paign=site_search&search_term=aspirations  

 

5 

Ensure all disadvantaged  
students attend a work  
experience placement in Year 
10.  
 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-
learning-toolkit/aspiration-interven-
tions?utm_source=/education-evi-
dence/teaching-learning-toolkit/aspiration-in-
terventions&utm_medium=search&utm_cam-
paign=site_search&search_term=aspirations  

 

5 

Introduce a targeted attendance 
intervention for disadvantaged 
students.  
 

https://educationendowmentfounda-
tion.org.uk/education-evidence/evidence-re-
views/attendance-interventions-rapid-evi-
dence-assessment?utm_source=/education-
evidence/evidence-reviews/attendance-inter-
ventions-rapid-evidence-assess-
ment&utm_medium=search&utm_cam-
paign=site_search&search_term=attendance  

 

7,1,2,3 

 
Total budgeted cost: £192,219 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 
academic year.  

A number of planned strategies last year were not fully implemented due to Covid-19 restrictions and 
partial school closures. Our resources were diverted to support in needs that emerged as a result of the 
pandemic.  

Our internal assessments at the end of 2020/20201 showed that on average, disadvantaged students in 
Year 10 did not perform as well as their non-disadvantaged peers.  

Attendance and PA figures were disrupted by the partial closing of the school and the need at the time to 
send students home if they were close contacts (sometimes resulting in bubbles being sent home). This 
meant that data is not comparable to previous years. 

The school has no external outcomes for the year 2020/2021. Last year saw the school have our first 
Year 10 cohort, and these students will provide the school’s first set of Key Stage 4 external outcomes in 
the summer of 2022.  

Externally provided programmes 
Please include the names of any non-DfE programmes that you purchased in the 
previous academic year. This will help the Department for Education identify which ones 
are popular in England 

Programme Provider 
CATS  

GCSEPod  

Accelerated Reader  
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Further information (optional) 
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil 
premium or recovery premium. That will include:  

• Embedding more effective practice around feedback. EEF evidence demonstrates this has 
significant benefits for students, particularly disadvantaged students.  
 

• Utilising support from our Trust Mental Health Team and in school Care and Guidance 
Team, including training a senior leader in school as a Mental Health Lead. 

 
• Engaging with Challenge Partners who have a clear focus on closing the disadvantaged 

gap. This includes receiving a Challenge Partner QA Review, and staff in school visiting 
schools across the country for their reviews and getting to see good practice in areas linked 
to supporting disadvantaged students.  

 
• Offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour, 

attendance, and aspiration. Activities will focus on building life skills such as confidence, 
resilience, and socialising. Disadvantaged students will be encouraged and supported to 
participate.   

 
 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had 
not had the degree of impact that we had expected.  

We triangulated evidence from multiple sources of data including assessments, engagement in class 
book scrutiny, conversations with students and teachers in order to identify the challenges faced by 
disadvantaged students.  

We looked at a number of reports and studies about effective use of pupil premium, the impact of 
disadvantage on education outcomes and how to address challenges to learning presented by socio-
economic disadvantage. We also looked at a number of studies about the impact of the pandemic on 
disadvantaged students.  

We used the EEF’s implementation guidance to help us develop our strategy and will continue to use it 
through the implementation of our activities.  

We have put a robust evaluation framework in place for the duration of our three-year approach and will 
adjust our plan over time to secure better outcomes for students. 

 


